
I started thinking about my questioning in the classroom and 
how I used it to inform myself of the pupilsô progress. I have 
never really sat and thought about it before, as a question was 
a question and surely the content of the lesson and the type of 
activities were more important that what I asked? 
 

On reflection I realised that I only every asked pupils who put up 
their hands, because it was ósafeô and I always got a serious 
answer. I was never put under pressure to answer an óoff the wallô 
comment, particularly important if somebody was observing.  
Subconsciously, doing this also made me feel more successful, 
because I nearly always got the right answer, confirming that I had 
taught the lesson well. 
 
Another reason that I always asked the volunteers, was that I did 
not want to embarrass pupils who did not know the answer, firmly 
believing that I was protecting them and doing the right thing. I was 
aware that a lot of what I did was to ensure that I remained in control 
of classroom management. I would for example, ask questions and 
quickly move on to another pupil if the correct answer was not given 
or I would answer the question myself, so the pupils did not get 
bored and go off task. I also remember Jill Flack our trainer saying 
that far too often we expect the pupils to óguessô the answer in our 
heads. Had I been doing that? Unfortunately I had, and in addition to 
this, I would often ópickô on a pupil to answer who was not  
listening as a sort of punishment! I then thought about the type of 
questions that I asked and realised that most of the questions I 
posed, were at recall and memory level. The fact was I was guilty of 
often leaving pupil participation to chance. 
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Planned or left to chance? 

That is the question. 
 (Article taken from TEEP magazine by Mandy Garside) 
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Planned or left 

to chance? That 

is the question.  
continued from cover. 
 
If I was going to change my way of questioning I 
wanted to involve the pupils and get their perspective. 
I asked them to tell me how effective they thought 
questioning was and how it helped them to move 
forward in their learning. I was not surprised what they 
told me, but I was surprised that I had not realised the 
issues before hand. Pupils told me that they would 
only listen to the question if their name was 
mentioned first, if it not  wasnôt they could switch off as 
they knew they wouldnôt be asked. They also said that 
if they could not be bothered, they would just say they 
did not know and that I would move on to another 
person. They were afraid of giving the wrong answer, 
being laughed at and felt that what they had to say did 
not matter any way. 
 
I wanted to change this and thought about how I 
would go about it.  My first thought was that I had to 
think about who I would ask. I tried to adopt a no 
hand up policy, where I would just ask anybody in 
the class and not purely the pupils who I knew would 
know the answer or those pupils who were not paying 
attention. I tried using a name spin power point, 
where the names from the class were all entered into 
it and then the computer would randomly pick a 
name.I also used a sponge ball to throw towards a 
pupil, which would indicate they were in control of the 
answer, however the biggest change was when I 
asked the question followed by the pupilôs name. This 
ensured that everybody was listening and they knew 
that they were responsible for thinking of their 
answers to each and every question. I then thought 
about whether my seating plan was helping me to 
strategically position less engaged pupils in the class 
so that they could not hide from the questions. 
 
My next move was to overcome the idea that pupils 
could avoid answering a question by simply saying 
that they did not know. We introduced wait time into 
the class, which was not easy at first as the pupils 
would be uncomfortable with the awkward silence and 
would often answer each othersô questions.  
I explained the point of wait time, emphasising that 
the idea was not to pressurise the pupil answering, 
but to ensure that they could gather their thoughts and  
allow themselves time to formulate a full and  
coherent response. At first pupils would still say they 
did not know the answer even after having been given 
wait time.  

 

I would in the first instance rephrase, cue and give 
clues, but if still reluctant, I found it beneficial in this 
instance to explain to them that I would give them 
more time, but I would definitely return to share their 
thoughts. On return, pupils would always have 
formulated an answer. The power of wait time soon 
became obvious. There were certainly fewer óI donôt 
knowô responses, answers that were given, were more 
reflective and often pupils would follow their response 
with a question. Pupils would then use this opportunity 
to elaborate or ópiggy backô their peersô responses and 
it ultimately resulted in deeper discussion than merely 
a recalling information exercise. 
 
I did of course have to think about the quality of the 
questions and tried to ensure where possible I wrote 
into my lesson plan quality questions that were clear 
and concise, that covered all six cognitive levels. 
 
We had to work on the classroom culture as well, 
because it was no good asking pupils to elaborate on 
their thoughts, if other pupils were not engaged and 
listening. We talked about mutual respect and how 
everybody could learn from each other, after all it 
would be naµve to think that the only knowledge in the 
room was that which I possessed. I found one of the 
most effective ways of reinforcing pupil contributions 
and ensuring that they felt their comments were 
valued was to refer back to their comments and 
answers throughout the lesson. 
 
After the Teep session, reflecting on my own teacher 
behaviour was such a valuable process for both me 
and the pupils. 
 
Not only did the quality of my questions improve 
greatly, as did the pupilsô responses, but the pupils 
became much more confident, felt valued and 
behaviour improved, as there was less opportunity for 
them not to be focused. Should the questioning be 
planned or left to chance? If only I had asked myself 
this question at the beginning of my teacher career. It 
is without any hesitation that I am now convinced that 
quality questioning is at the heart of good teaching 
and learning and has such a dramatic impact on the 
extent to which pupils continue their journey of 
thinking and learning that it cannot be left to chance. 
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AFL is: 
 

1. Gathering information about your learners 
 

2. Analysing and interpreting information 
 

3.  Using that information to inform your teaching 
 and to help learners learn for themselves 

ASSESSMENT 

AFL is: Questioning  
Teachers ask over a million questions in their  
career ï most of which they already know the answer to. 
 

Ask ófatô or óhotô questions 
 

They:  
Focus Attention óWhat does this tell us about . . . ?ô 
 
Force Comparisons óWhat is the same and what is  
 different about . . . ?ô 
 
Seek Clarification óHow can we explain . . . ?ô 
 
Stimulate Enquiry óWhat would happen if?ô  
 óWhat do we need to know?ô 
 
Look for Reasons óHow can we be sure that . . . ?ô  
 óWhy do you think that?ô 

AFL is: clear leaning intentions 
 

1. use appropriate phrasing and tone 

 

2. use student speak ï but use Bloomôs ï or  
 other taxonomy 
 

3. emphasise learning rather than doing  
 

4. make clear the nature of the learning 
 

5.  Must, Should and Could 

AFL is the: Progress Check: 
 
What are you LEARNING in this lesson? 
 

Why are you doing this? 
 

Where are you now in your learning? 
 

When did you last get feedback? 
 

How will you get to the next level? 
 

Who can help you get there? 

AFL is  . . . 
 

¶ Feedback should be positive. 
 

¶ It does not always have to be made through the 
marking of books.  Why do you mark books?  Is it to 
complete your mark book, or provide pointers for 
progress in learning? 

 

¶ It is more effective if it focuses on the lesson 
objectives and is given regularly. 

 

¶ It is most effective when it confirms that learners 
are on the right track and when it stimulates 
correction of errors or improvement of a piece. 

 

¶ It should make suggestions for improvement that 
should act as ñscaffoldingò : eg learners should be 
given as much help as needed to use and apply 
their knowledge and understanding. 

 

¶ Learners should not be given the complete 
solutions as soon as they get stuck. It is important 
that they are given opportunity to think things 
through for themselves. 

 

¶ Think about what you ask learners to record in 
books.  Is it related to the lesson objectives? 

 

¶ Ensure written comments prompt further thinking. 
 

¶ Not all written work needs to be marked in detail.  
Identify key pieces of work within a topic which are 
to be marked in detail. 

 

¶ Give oral feedback to groups when assessment 
suggests there are common misconceptions. 

 

¶ Plan time to allow discussion with individuals and 
groups to monitor response to written feedback. 

 

¶ Allow time in lesson for learners to act on the 
written feedback, or set it as homework. 

 

¶ Encourage learners to be reflective in their learning 
and clarify how they plan to improve. 

From AFL expert Dylan Wiliam who will be providing 
whole staff training in September - also check out this 
interesting video on AFL on Teacherôs TV : http://
www.teachers.tv videos/46921 
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AFL is . . . ASSESSMENT FOR 
LEARNING IDEAS 
 

¶ Use traffic lights, either as ñI understandò (green); ñI 
think I knowò (amber); ñI havenôt a clueò (red) OR as 
ñtrueò (green); ñnot sureò (amber); ñfalseò (red) to a 
series of statements or questions. 

 

¶ Learners write their own list of 5 questions and test 
each other on the answers. 

 

¶ Learners produce a written account or presentation 
to a named audience, eg to a child in Year 6   or a 
University Professor. 

 

¶ Learners construct a concept map detailing all they 
know and get another learner to comment or add 
features. 

 

¶ Show an anonymous piece of work and ask learners 
to comment on how to improve it, or why it is  a 
good piece. You will need to share the assessment/
marking criteria with learners. 

 

¶ Ask learners to mark a piece of their partnerôs work, 
without a mark scheme. 

 

¶ Learners stand up and present their work in the 
style of . . . eg David Attenborough or other 
personality. 

 

¶ After marking books, give learners time to look at 
and act on some of the comments you made. 

 

¶ When asking questions, learners can work in pairs 
to produce a consensus answer. This gives learners 
time to answer and if they are unable to, donôt 
prompt, but return to them later on. 

 

¶ When writing outcomes, ensure they explain HOW 
to learners ï this will prove they have reached the 
objective and will give you criteria for marking.  
Learners can also assess themselves at the end of 
the lesson. 

 

¶ A learner acts as an ñexpertò, answering questions 
from other learners. Others challenge the answers. 

AFL Top Tips 
 

¶ Lollipop sticksðInstead of asking students to 
answer a question ï randomise it by putting 
everyoneôs name on a lolly stick and picking 
them out of a cup 

¶ Test Ĳ way throughðVery often we test at the 
end of a unit ï but this is summative 
assessment ï if it is in the middle or Ĳ way 
through it can be formative and you can address 
issues and plan future learning based on this.  

¶ Traffic lightsðInstead of asking students to 
say if they understand ï ask them to use 3 
coloured pierces of paper to indicate how much 
they understand ï red nothing at all ï orange ï 
a bit ï green ï lots. 

¶ Two stars and a wishðUse this method for 
feedback to encourage a positive focus and then 
get students to actually act on the wish before 
moving on! 

¶ Good questionsðMake sure you PLAN the 
questions you are going to ask ï are they 
challenging? You could use Bloomôs to plan 
them.  Also consider the thinking about second 
or follow up question. Ban IRF (classic teacher-
pupil interaction) Initiation/Response/Feedback 
ï i.e. you talk twice as much as the pupil. - Use 
Basketball as a model ï pass on to someone 
else not table tennis. 

¶ EBIðThis stands for 'Even Better If' ð a 
fantastic way to focus teacher and student 
feedback. For example: "EBI... quotations from 
the poem had been used". In both written and 
oral feedback, it ensures everyone is thinking 
about the next steps. 

¶ ModellingðBefore starting a task, students find 
it helpful to see what a finished product might 
look like. It can also generate discussion about 
how examples could be improved. 

FOR LEARNING 
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Becoming Outstanding . . . 
 
What goes on in Outstanding lessons: 
 

Students are inspired and make exceptional 
progress ï think about what sort of tasks need 
designing to be able to show this and what sort of 
objectives are most effective 
 
There is challenge and resources are used to make 
a contribution to the learning 
 

Teachers are aware of prior learning and students 
know how to move forward 
 

Assessment is of a high quality ïincluding 
assessment demonstrated through dialogue 
 

Teachers plan for effective questioning and 
supplement questions with a second question and/or 
allow wait time 
 

Use of the 4 part lesson cycle to allow for proper 
reflection to embed learning 
 

Please find below detailed feedback from the School 
Improvement Partner visit ï  
 
 

Outstanding lessons: In the best lessons . . .  
 

¶ AFL - Assess within the lesson where students 
are and intervene, change accordingly 

¶ No hands up ïsaid it is more effective practice to 
direct questions to appropriate  

¶ Students, e.g. boys, FSM ï and identify the 
strategies to engage different group on the lesson 
plan ï so no hands up, so all students are 
engaged 

¶ Differentiate questions, resource and task ï not 
just by outcome 

¶ Emphasise the learning ï not teacher 
performance 

¶ Precision of language used with students ï what 
you are doing but WHY you are  

¶ doing it, what you are learning 

¶ Pupil interaction needs to be high ï with each 
other not just the teacher 

¶ Not teacher led (óGuide on the side not the Sage 
on the stage!ô) 

¶ Make the links explicit between what you are doing 
and the big picture 

Advice on Outstanding Lessons  
(from our School Improvement Partner, Ofsted and others!) 

Good practice seen by SIP and OFSTED was 
where: 
 
¶ Students universally knew their targets and most 
knew how to meet them 

¶ Targets were in or on the front of books 

¶ Staff had good subject knowledge and made 
effective use of assessment criteria 

¶ Staff had good knowledge of students 

¶ Staff and students made good use of ICT and 
resources 

¶ Staff managed behaviour well 
 
Has the bar been raised? ï Not really but definitely 
more focus the learning- especially on Assessment 
and AFL. 

ñé..ideas and skills are 
taught in an inspiring and 
highly effective way.ò  

(OfSTED: outstanding les-

A reminder of this yearôs focus . . . . 
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Things I 

learned 

from teep  
 
Ruth Hewett March 2010  
 
 

¶ That sometimes it is ok to slow down  
and take time to make sure students have 
understood. 

 
¶ How important it is to allow students to try 
to understand things in their own way, 
rather than the way you understand them. 

 
¶ That asking students how they feel about 
certain topics can be really useful,  
because certain emotions (anxiety and 
stress in particular), can get in the way of 
their learning. 

 
¶ That ICT can be incorporated into lessons 
very simply but in ways that can transform 
learning (I highly recommend people 
downloading photostory 3 ï it is brilliant!) 
http://www.microsoft.com/windowsxp/using/
digitalphotography/photostory/default.mspx  

 
¶ Just how difficult it is for adults to work 
effectively in a group, let alone students, 
and so how important it is to structure 
group work effectively. 

 
¶ How essential it is to make links to  
previous knowledge, even in new subjects 
like psychology. 

 
¶ How much I have been influenced by the 
way I was taught and the way I liked  
being taught. 

 
¶ Just how effective using music in lessons 
can be ï in particular for improving 
students recall. 

TOP TIPS from The Learning Group 

Music Specialism 

across the 

curriculum . . .  
 
Alison Ruston March 2010  
 

10 ways we use music in Mathematics 
lessons: 
 

1. Practise your times tables to the sounds of 
"Jump" by Kriss Krossé 
 

2. éor "Jump" by Girls Aloud 
 

3. Factorising - the factors are shouting "Take Me 
Out" (Franz Ferdinand) 
 

4. The Fraction Rap  (fractions, rapping - what 
more could you want??!!) 
 

5. Wave your hands in the air to show straight-line 
graphs to the tune of "Kung Fu Fighting" 
 

6. é and extend to quadratic & cubic graphs with 
the help of "Saturday Night Fever" 
 

7. Learn your 7 times table with Sandy & Danny 
from Grease ("we've got skills in multiplyingé") 
 

8. Remember how to find the mean to the sound of 
"When the Saints Go Marching In" 
 

9. Learn the laws of indices to the tune of "I Love 
Rock 'n' Rollò 
 

10. Add fractions with Bob the Builder (Can we do 
it? Yes we can!) 

Thank you to Ruth and Alison you have 
something FAB to share?... 
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From: http://www.stpaulsacademy.org.uk/school_information/benefits_of_longer_lessons.php 

Advice on longer   lessons  

Benefits of Longer Lessons 
 

¶ Lessons are longer than they were at Saint 
Paul's School. Seventy or seventy-five minute 
lessons have many distinct benefits for 
students; 

 

¶ They have greater time to consolidate what 
they have learnt;  

 

¶ They can participate in a wider range of 
activities such as project work and practical 
activities;  

 

¶ Their teachers can deploy a wider variety of 
teaching styles in a longer period, which  can 
ensure that all students are taught more 
effectively;  

 

¶ Better learning experiences lead to better 
performances and achievement;  

 

¶ There are organisational and behavioural 
benefits to the longer lessons: 

 

¶ Less movement around the school ensures a 
calmer atmosphere;  

 

¶ Less crowded corridors are tidier and cleaner;  
 

¶ Longer lessons encourage teachers to extend 
and broaden their teaching approaches;  

 

¶ Students need to bring fewer books to school 
and have less baggage to carry when   there 
are fewer lessons;  

 

¶ Poor student behaviour is minimised when the 
number of lesson changes is reduced.  

 

¶  School opens at 7 am and from this point 
onwards until 8.15 am students have the  
opportunity to complete unfinished work; print 
off assignments they have completed at   
home or they can just sit down and catch up 
with the events of last evening with their 
friends. 

From the History forum: 
 
We have had 2 hour lessons at GCSE for a 
couple of years. 
 
I admit I wasn't looking forward to them at first but 
I actually find I prefer them. The time goes very 
quickly. I give pupils a 5 minute break in the 
middle but as long as you vary the activity and 
have mini plenaries etc etc the pupils cope well. 
Many pupils have also commented that they 
prefer the 2 hour lessons. It is also beneficial if 
you are showing a film/DVD of some sort or doing 
past paper questions as everything is fitted in the 
lesson rather than finishing off for homework or 
waiting until next lesson. I must admit though, 
sometimes when I am tired and feeling uninspired 
the thought of the 2 hour lesson is not nice!  

Note this will be the theme of our next whole staff training day ï 21
st
 June 

óPoor student behaviour is 
minimised when the number of 
lesson changes is reducedô 
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Be creative: Take the learning out 

of the classroom 




